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Session Goals

A Understand the rationale for an
iIntegrated MTSS approach to
teaching/learning for ALL students in

the context of t
A Identify the ste

ne CCSS
s to Implement an

iIntegrated mod
format

el using a lesson study

A Reflect on the capacity, readiness and
consensus to implement this approach



What Are the Common Core
State Standards?



Table Top #1

A Identify 1 Advantage of the CCSS

A Identify 1 Challenge to the
Implementation of CCSS

A Will the CCSS benefit or further

challenge struggling learners and
students with disabilities? Why?



MTSS

A A Multi-TieredSystem of Supports (MTSS) is a term use
to describe arvidencebased modebf schooling thatises
data-based problemsolvingto integrate academicand
behavioral instruction and intervention.

A Theintegrated instruction and intervention is delivered t:
studentsn varying intensities (multiple tiers) based on
student need.

A i Ne-d d i vdeasionmaking seeks to ensure that
district resources reach the appropriate students (schoc
the appropriate levels ticcelerate the performance oéll
studentsto achieve and/or exceed proficiency .



MTSS

Academics | Behavior

Universal
Design for
Learning



Three Tiered Model of StudentSupports

How would you summarize this graph?
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Van R. Butler Elementary School
07-08 First Grade
Instructional Level by Ethnicity
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Van R. Butler Elementary School
08-09 Second Grade
Instructional Level by Ethnicity
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MTSS & the Problem-Solving
Process

ACADEMIC and BEHAVIOR SYS

Tier 3: Intensive, Individualized

Interventions & Supports.

The most intense (increased time, narrowed fc
reduced group size) instruction and interventi
based upon individual student need provided
addition to and aligned with Tier 1 & 2 acadel

and behavior instruction and supports.

Tier 2: Targeted, Supplemental

Interventions & Supports.
More targeted instruction/intervention and
supplemental support in addition to and align
with the core academic and behavior curricult

Tier 1: Core, Universal

Instruction & Supports.
General academic and behavior instruction €
support provided to all students in all setting

Revised 12/7/09




MTSS will Facllitate
Implementation of CCSS IF..

A Tiers 2 and 3 integrate Tier 1 standards,
materials and content

A Tier 1 utilizes the supports provided by
Tiers 2/3

A Lesson Planning includes ALL providers
of services to students

A Problem-Solving, Reasoning, and
Critical Thinking are emphasized



Tier 1l
For Approx 5% of Students

Multi -Tiered System

+

+

Intensive Individual Instruction
X2 | OKAS@S 068

1.Where is the student performing
now?

2.Where do we want him to be?
3.How long do we have to get him
there?

4 \What supports has he received?
5.What resources will move him at
that rate?

Tier Il Effective if there is progress (i.e.
gap closing) towards benchmark and/o
progress monitoring goals.
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TIER I: Core, Universal
Academlc and BehaVIOrGOAL: 100% of students achieve

at high levels

Tier I: Implementing well researched

programs and practices demonstrated tc
roduce good outcomes for the majority

students.

Tier |. Effective ifat leasB0% are meeting

benchmarks with access to Core/Univer:

Instruction.

Tier |: Begins with clear goals:

1.What exactly do we expect all student:

to learn ?

2How wi | | we know
learned it?

3.How you we respond when some
students donot | ea

4 How will we respond when some
students have already learned?
Questions 1 and 2 help us ensure a
guaranteed and viable core curriculum
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Some Thoughts About Tier 1

A Lesson Plans in Tier 1 set the focus for
Tier 2 and Tier 3

A Content-Process-Product

i Influence WHAT we teach HOW we teach
it and WHAT the students product looks
like

A Differentiation of instruction and student
performance in Tier 1 is influenced by

Instruction in Tiers 2 and #



Supplemental, Targeted

For approx. 20% of students

Core
+

X2 | OKAS@OS o6SYyOKYl!
Tier Il Effective if at least 780% of
students improve performance (i.e., gap is
closing towards benchmark and/or
progress monitoring standards).

1.Where are the students performing
now?

2. Where do we want them to be?

3.How long do we have to get them
there?

4. How much do they have to grow per
year/monthly to get there?

5.What resources will move them at that
rate?
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Critical Questions/Issues
Tier 2

A Purpose and expectation of Tier 2 services
should be explicit and understood by
providers:

I Increase performance of students relative to
Tier 1 standards

I Link curriculum content and strategies with
Tier 1

| Assess against Tier 1 expectations

I 70% of students receiving Tier 2 should attain
proficiency.



Process

A Time
A What
AWho

A Where



3Fs+ 1S + Data + PD = Effective
& Powerful Instruction

A Frequency and duration of meeting in small groups i every
day, etc.

A Focus of instruction (the What) i work in vocabulary, phonics,
comprehension, etc.

A Format of lesson (the How) i determining the lesson structure
and the level of scaffolding, modeling, explicitness, etc.

A Size of instructional group i 3, 6, or 8 students, etc.
A Use data to help determine the 3 Fs and 1 S (the Why)

A Provide professional development in the use of data and in
the3Fsand 1S



. Tier 1l
. For Approx 5% of Students

Core

Intensive, Individualized +

+

Intensive Individual Instruction
X2 | OKAS@S 068

1.Where is the student performing
now?

2.Where do we want him to be?
3.How long do we have to get him
there?

4 \What supports has he received?
5.What resources will move him at
that rate?

Tier Il Effective if there is progress (i.e.
gap closing) towards benchmark and/o
progress monitoring goals.
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Characteristics of Intensive Interventions:

Tier 3

More powerful instruction involves:

More instructional time
resources

Smaller instructional groups

More precisely targeted at right level

skill

Clearer and more detailed explanations
More systematic instructional sequences
More extensive opportunities for guided practice

More opportunities for error correction and feedback



Real Focus of Tier 3

A Key strategies are:

I Guided Practice

AFocus is to reduce error rates and negative
practice effects

I Corrective Feedback

APrompt/Pre-Teach to increase probability of
correct response

AMultiple practice events when an incorrect
response is givend 3:1 Ratio Minimum



Characteristics of Specially
Designed Instruction

A Focus is to reduce or eliminate the impact of a
disability on academic and/or behavioral
progress

A Designed specifically for an individual student
following individual problem-solving

A Could be implemented in Tiers 1, 2 and/or 3

A Examples include: text to speech, unique
teaching strategies to teach a skill or
alternatives to a skill, feedback protocols



A Conceptual Framework for MTSS

Increasingly
Intensive

Instructional /
Interventions

High Need

UOLINIISUI 310D U SS3NS
104 pasinbai y1oddns jo |ana7

Specially Designed Instruction

Low Need

Students may receive services in all areas of the pyramid at any one point in time.

Adapted from U.S. Department of Education




Core Instruction Supplemental Intervention

Specially Designed (Tier 1) (Tier 2)
Instruction

P -Applicable Across All Tiers— >

Specially designed instruction as
defined by IDEA regulations refers to
adaptations to the content,

methodology or delivery of
instruction that:
e Address the unique needs of a Instruction and support
child that result from the child’s | designed and ' More fo-custad, e d
SRR, i instruction/intervention and
Ktsalily differentiated for all supplemental support
Defining e Ensure access to the general studentsinall settings to alip ol itk Comp::; A,
Characteristics education curriculum so that ensure mastery of the 8%
5 State Standards and core
the child can meet the Common Core State e
educational standards that Standards and core ks laactations
apply to all children (34 Code of | instructional g :
Federal Regulations {CFR) goals/expectations.
§300.39(b)(3))

¢ Are guaranteed by IDEA and
implemented in accordance
with the individual educational
plan {IEP) process

Provide instruction and intervention supports, deshned and implemented through a team a

Yo

Common Focus problem solving, matched to student learning needs.

Relationship to Integrated and in alignment with Common Core State Standards and core instructional goals
Core Instruction continuum of learners.




Core Instruction Supplemental Intervention
Specially Designed (Tier1) (Tier 2)
Instruction
—-Applicable ACross All 1iers—
€
Enable students with disabilities to b
be involved in and make progress in | Successful mastery of Close skill gaps to enable successfi
the general education curriculum Common Core State State Standards and grade-level inst
Goal (34 CFR §300.320{a)(2)(i)). Standards and prevention | expectations for learners who ata !
Free appropriate public education of skill gaps to ensure education curriculum and setting, while
for students with disabilitiesinthe | career and college prevention of new content area gaps an
least restrictive environment (34 CFR | readiness. engagement. s
§300.17).
Eligible students with disabilities
(IDEA).
When applied at tier 3, these Any student who needs
For Whom? | students typically demonstrate a ALL students. supplemental supports to
need for sustained intensive master Common Core State
interventions in order to maintain Standards.
adequate rates of progress over
time.
f::::;ﬁn:r:;t;?:;t desdet::::;on (E5€) General education teacher in
C 5 expageh LS General education collaboration with support of
providers with specialization in the i j e
g 3 3 teacher, in collaboration | school-based team members
By Whom? area of need, in collaboration with : Ve
: : with school-based team who have content
general education teachers to align e S : i
and integrate with Common Core members. knowlt.!dge sndintsrvantion
expertise.
State Standards.
Specially designed instruction is a
Where Are service, not a place, and is not
Interventions defined by where it occurs. Must be ase lmtruction and support provided in the ral
Delivered? provided in least restrictive setting D 4

(34 CFR §300.17).




Core Instruction Supplemental Intervention

Specially Designed (Tier 1) (Tier 2)
Instruction

-Apbllcable Across All Tiers-—

€

An IEP, which may include an | ; R A5
Differentiated instruction Progress Monitoring Plan (PMP), 5

How Are . : 5
Interventions mter'ventlon Qlan thas stpecuﬁes ‘ is documented through i nten
details of the interventions and is rous Proficient (LEP) Plan, or other intery
andServices | | ned with the goals and services | LI oo panning applicable.
Diciiatats g goals and services process.
| of the IEP.
What Legal Procedural safeguards protect the _
Protections rights of students with disabilities No procedural safeguards unless 504 eligible.
Apply? and their families.
Accommeodations specified by the
How Are IEP are provided so that students
Learning Needs | with disabilities can access No accommodations unless 504 eligible or on an LEP
Accommodated? | information and demonstrate what ' -
they know and are able to do.
How Are
Students Universal Design for Learning, instructional scaffolds to bridge gaps and reduce or eliminate barrierst
Engaged and and learning supports that reduce or eliminate barriers to learning.
Supported in
l.earning?
m‘:;t:: The purpose of assessment depends upon the specific assessment questions to addr
Assessment?
Formative, Screening, Ongoing
Progress Monitoring and Diagnostic
What Assessment including those required .
Assessment | for instructional and eligibility Formative, screening, ongoing progress monitoring and diagn
Practices Are decision making per IDEA. The
Relevant? frequency and depth of assessment

practice increases as student need
intensifies.




Table Top #2

A Does your school/district have clearly
defined characteristics that differentiate
Instruction in Tiers 1, 2,3 and Specially
Designed instruction?

A How would having these defined
characteristics help to integrate
Instruction across the tiers?



Instructional Effectiveness

TIERS

# Students

480

110

50

# Proficient

450

65

Y

% Proficient

93%

59%

44%



Intervention Effectiveness

Race /Ethnicity

Number of
Students

Number
Referred for
Intervention

Number
Referred for
Evaluation

Intervention
Effectiveness

Risk of
Intervention

60

15

Hispanic

Multiracial

#DIV/0!

Asian/Pacific
Islander

#DIV/0!

American Indian/
Alaskan Native

#DIV/0!

District/School:




What Elements MUST Be Present to
Have and Integrated MTSS Model?

A Academic Skills and Academic Behaviors are
identified for all students (Skill Integration)

A The data are presented in a way that reflects the
relationship between academic skills and behaviors
(Data Integration)

A The instruction provided in Tiers 2 and 3 integrates
Tier 1 instruction (materials, performance
expectations.) (Tier Integration)

A The instruction provided in Tier 1 integrates the
effective instructional strategies and performance
expectations from Tiers 2 and 3 (Tier Integration)



Some Fundamental Principles

A Academic Engaged Time (AET)

I AET predicts student performance better than any
other variable, including:

AlQ

A Language

A SES

A Disability

A Culture/Race

I Amount of time students are engaged in quality
Instruction

I Includes evidence-based instructional strategies
I Matched to student context, culture and relevance
I With student engagement in the process



AET

A Academic Engaged Time (AET)

I 330 minutes of instruction/day
I 1650 minutes/week

I 56,700 minutes/year

I 15,700 minutes for Reading

A Minutes are finite in number
A Loss of minutes=Loss of achievement

A Minutes are thecurrencywe use for
Instruction



Some Fundamental Principles
A Rate of Growth

AWhere is the student now?

AWhere is the student supposed to be?
AHow much time do we have to get there?
Als that time realistic?

I Rate of growth is the best measure of student respon
Instruction and intervention

I Rate of growth is used within an early warning syster
determine if students will attain benchmahedore time
runs out and while we have time left to modify
Instruction

I Rate of Growth iIs the best measure of effectiveness
Instruction AND the most fair measure.
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% of Time On-task (20 min.)

Which Line Grew the Most?
How Do You Interpret Drop?
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Is this effective Instruction?




Table Top #3

A How does your school/district use
student growth to evaluate the
effectiveness of instruction?

A In general, how does your school/district
evaluate the effectiveness of
Instruction?



Data-Based Problem-Solving
Process



Problem Solving Process

ldentify the Goal

Did It Work? Problem Analysis
Response to WHY are they not doing
Intervention (Rtl) it?
|dentify Variables that
Contribute to the Lack of

Desired Outcomes

Implement As Intended
Progress Monitor
Modify as Necessary



