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Session Goals 

ÅUnderstand the rationale for an 

integrated MTSS approach to 

teaching/learning for ALL students in 

the context of the CCSS 

ÅIdentify the steps to implement an 

integrated model using a lesson study 

format 

ÅReflect on the capacity, readiness and 

consensus to implement this approach 



What Are the Common Core 

State Standards? 



Table Top #1 

ÅIdentify 1 Advantage of the CCSS 

 

ÅIdentify 1 Challenge to the 

Implementation of CCSS 

 

ÅWill the CCSS benefit or further 

challenge struggling learners and 

students with disabilities?  Why? 



MTSS 

ÅA Multi -Tiered System of Supports (MTSS) is a term used  

to describe an evidence-based model of schooling that uses 

data-based problem-solving to integrate academic and 

behavioral instruction and intervention.   

ÅThe integrated instruction and intervention is delivered to 

students in varying intensities (multiple tiers) based on 

student need.  

Å ñNeed-drivenò decision-making seeks to ensure that 

district resources reach the appropriate students (schools) at 

the appropriate levels to accelerate the performance of all 

students to achieve and/or exceed proficiency .  



Å T 

      Academics Behavior 

MTSS 

Universal 

Design for 

Learning 



. 

= + 

Three Tiered Model of Student Supports 
How would you summarize this graph? 

. 



100.0%

0.0%0.0%

50.0%

0.0%

50.0%

100.0%

0.0%0.0%

80.0%

20.0%

0.0%

85.4%

10.2%

4.5%

80.0%

0.0%

20.0%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

07-08 Asian-Islander

(1st)

07-08 Black (1st) 07-08 Hispanic (1st) 07-08 Multi-Racial

(1st)

07-08 White 07-08 Unreported

Van R. Butler Elementary School 

 07-08 First Grade   

Instructional Level by Ethnicity

Intial Strategic Intensive



100.0%

0.0%0.0%

100.0%

0.0%0.0%

100.0%

0.0%0.0%

100.0%

0.0%0.0%

95.3%

3.6%
1.3%

78.6%

14.3%

7.2%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

07-08 Asian-Islander

(2nd)

08-09 Black (2nd) 08-09 Hispanic (2nd) 08-09 Multi-Racial

(2nd)

08-09 White (2nd) 08-09 Unreported

(14)

Van R. Butler Elementary School 

 08-09 Second Grade   

Instructional Level by Ethnicity

Intial Strategic Intensive



10 

MTSS & the Problem-Solving  

Process 

ACADEMIC and BEHAVIOR SYSTEMS 
 

Tier 3: Intensive, Individualized 
Interventions & Supports.  

The most intense (increased time, narrowed focus, 
reduced group size) instruction and intervention 
based upon individual student need provided in 
addition to and aligned with Tier 1 & 2 academic 

and behavior instruction and supports. 
 

Tier 2: Targeted, Supplemental 
Interventions & Supports.  

More targeted instruction/intervention and 
supplemental support in addition to and aligned 
with the core academic and behavior curriculum. 

 
 

Tier 1: Core, Universal  
Instruction & Supports.  

General academic and behavior instruction and 
support provided to all students in all settings. 

Revised 12/7/09 



MTSS will Facilitate 

Implementation of CCSS IF.. 

ÅTiers 2 and 3 integrate Tier 1 standards, 

materials and content 

ÅTier 1 utilizes the supports provided by 

Tiers 2/3 

ÅLesson Planning includes ALL providers 

of services to students 

ÅProblem-Solving, Reasoning, and 

Critical Thinking are emphasized 



Multi -Tiered System 
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Tier III  
For Approx 5% of Students 

Core 

+ 
Supplemental 

+ 
Intensive Individual Instruction 

           Χǘƻ ŀŎƘƛŜǾŜ ōŜƴŎƘƳŀǊƪǎ 
 

1.Where is the student performing 
now? 
2.Where do we want him to be? 
3.How long do we have to get him 
there? 
4.What supports has he received? 
5.What resources will move him at 
that rate? 

 
Tier III Effective if there is progress (i.e., 
gap closing) towards benchmark and/or 
progress monitoring goals. 

 



TIER I: Core, Universal 
Academic and Behavior 
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GOAL: 100% of students achieve 
 at high levels 

 

Tier I: Implementing  well researched 
programs and practices demonstrated to 
produce good outcomes for the majority of 
students. 
Tier I: Effective if at least 80% are meeting 
benchmarks with access to Core/Universal 
Instruction. 
Tier I: Begins with clear goals: 
1.What exactly do we expect all students 
to learn ? 
2.How will we know if and when theyôve 
learned it? 
3.How you we respond when some 
students donôt learn? 
4.How will we respond when some 
students have already learned?  

Questions 1 and 2 help us ensure a 
guaranteed and viable core curriculum 



Some Thoughts About Tier 1 

ÅLesson Plans in Tier 1 set the focus for 

Tier 2 and Tier 3 

ÅContent-Process-Product  

ïInfluence WHAT we teach HOW we teach 

it and WHAT the students product looks 

like 

ÅDifferentiation of instruction and student 

performance in Tier 1 is influenced by 

instruction in Tiers 2 and # 



TIER II: Supplemental, Targeted 
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Tier II  
For approx. 20% of students 

Core  
+  

Supplemental 
 

Χǘƻ ŀŎƘƛŜǾŜ ōŜƴŎƘƳŀǊƪǎ 
Tier II Effective if at least 70-80% of 
students improve performance (i.e., gap is 
closing towards benchmark and/or 
progress monitoring standards). 
1.Where are the students performing 
now? 
2.Where do we want them to be? 
3.How long do we have to get them 
there? 
4.How much do they have to grow per 
year/monthly to get there? 
5.What resources will move them at that 
rate? 



Critical Questions/Issues 

Tier 2 

ÅPurpose and expectation of Tier 2 services 
should be explicit and understood by 
providers: 
ïIncrease performance of students relative to 

Tier 1 standards 

ïLink curriculum content and strategies with 
Tier 1 

ïAssess against Tier 1 expectations 

ï70% of students receiving Tier 2 should attain 
proficiency.  



Process 

ÅTime 

 

ÅWhat 

 

ÅWho 

 

ÅWhere 



3 Fs + 1 S + Data + PD = Effective 

& Powerful Instruction 
Å Frequency and duration of meeting in small groups ï every 

day, etc.  

 

Å Focus of instruction (the What) ï work in vocabulary, phonics, 
comprehension, etc. 

 

Å Format of lesson (the How) ï determining the lesson structure 
and the level of scaffolding, modeling, explicitness, etc. 

 

Å Size of instructional group ï 3, 6, or 8 students, etc. 

 

Å Use data to help determine the 3 Fs and 1 S (the Why) 

 

Å Provide professional development in the use of data and in 
the 3 Fs and 1 S 

 



TIER III:  
Intensive, Individualized 
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Tier III  
For Approx 5% of Students 

Core 

+ 
Supplemental 

+ 
Intensive Individual Instruction 

           Χǘƻ ŀŎƘƛŜǾŜ ōŜƴŎƘƳŀǊƪǎ 
 

1.Where is the student performing 
now? 
2.Where do we want him to be? 
3.How long do we have to get him 
there? 
4.What supports has he received? 
5.What resources will move him at 
that rate? 

 
Tier III Effective if there is progress (i.e., 
gap closing) towards benchmark and/or 
progress monitoring goals. 

 



Characteristics of Intensive Interventions: 

Tier 3 

 

More instructional time 

More powerful instruction involves: 

Smaller instructional groups 

Clearer and more detailed explanations 

More systematic instructional sequences 

More extensive opportunities for guided practice 

More opportunities for error correction and feedback 

More precisely targeted at right level 

resources 

skill 



Real Focus of Tier 3 

ÅKey strategies are: 

ïGuided Practice 

ÅFocus is to reduce error rates and negative 

practice effects 

ïCorrective Feedback 

ÅPrompt/Pre-Teach to increase probability of 

correct response 

ÅMultiple practice events when an incorrect 

response is givenð3:1 Ratio Minimum 



Characteristics of Specially 

Designed Instruction 

ÅFocus is to reduce or eliminate the impact of a 
disability on academic and/or behavioral 
progress 

ÅDesigned specifically for an individual student 
following individual problem-solving 

ÅCould be implemented in Tiers 1, 2 and/or 3 

ÅExamples include:  text to speech, unique 
teaching strategies to teach a skill or 
alternatives to a skill, feedback protocols 











Table Top #2 

ÅDoes your school/district have clearly 

defined characteristics that differentiate 

instruction in Tiers 1, 2,3 and Specially 

Designed instruction? 

 

ÅHow would having these defined 

characteristics help to integrate 

instruction across the tiers? 



Instructional Effectiveness 
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What Elements MUST Be Present to 

Have and Integrated MTSS Model? 

ÅAcademic Skills and Academic Behaviors are 
identified for all students (Skill Integration) 

 

ÅThe data are presented in a way that reflects the 
relationship between academic skills and behaviors 
(Data Integration) 

 

ÅThe instruction provided in Tiers 2 and 3 integrates 
Tier 1 instruction (materials, performance 
expectations.) (Tier Integration) 

 

ÅThe instruction provided in Tier 1 integrates the 
effective instructional strategies and performance 
expectations from Tiers 2 and 3 (Tier Integration) 



Some Fundamental Principles 

ÅAcademic Engaged Time (AET) 

ïAET predicts student performance better than any 

other variable, including: 

ÅIQ 

ÅLanguage 

ÅSES 

ÅDisability 

ÅCulture/Race 

ïAmount of time students are engaged in quality 

instruction 

ïIncludes evidence-based instructional strategies 

ïMatched to student context, culture and relevance 

ïWith student engagement in the process 



AET 

ÅAcademic Engaged Time (AET) 

ï330 minutes of instruction/day 

ï1650 minutes/week 

ï56,700 minutes/year 

ï15,700 minutes for Reading 

ÅMinutes are finite in number 

ÅLoss of minutes=Loss of achievement 

ÅMinutes are the currency we use for 

instruction 



Some Fundamental Principles 

ÅRate of Growth 
ÅWhere is the student now? 

ÅWhere is the student supposed to be? 

ÅHow much time do we have to get there? 

ÅIs that time realistic? 

ïRate of growth is the best measure of student response to 
instruction and intervention 

ïRate of growth is used within an early warning system to 
determine if students will attain benchmarks before time 
runs out and while we have time left to modify 
instruction 

ïRate of Growth is the best measure of effectiveness of 
instruction AND the most fair measure. 



Which Line Represents the 

Greatest Growth? 
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Which Line Grew the Most? 

How Do You Interpret Drop? 
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Is this effective Instruction? 



Table Top #3 

ÅHow does your school/district use 

student growth to evaluate the 

effectiveness of instruction? 

 

ÅIn general, how does your school/district 

evaluate the effectiveness of 

instruction? 



Data-Based Problem-Solving 

Process 



Problem Solving Process 

Did It Work? 
Response to 

Intervention (RtI) 

Problem Analysis 
WHY are they not doing 

it? 
Identify Variables that 

Contribute to the Lack of 
Desired Outcomes 

Identify the Goal 
What Do We Want Students to Know, 

Understand and Be Able to Do? (KUD) CCSS 

Implement Plan 
Implement As Intended 

Progress Monitor 
Modify as Necessary 


