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Lesson Topic-
Grade Level-
+ Length of Lesson-

Stage 1- Desired Results

Content Standard(s): NILS, IELDS, Next Gen Science, etc.
What relevant goals will this lesson address?

Understanding(s):
The student will understand that:
e  What are the “big ideas?’
What specific understandings about them are desired?
What misunderstandings are predictable?

Student Outcomes:
The student will know..
e  The key knowledge and skill the student will acquire as a result of this unit
The student will be able to...
° These are observable, measurable outcomes that students should be able to demonstrate and that you
can assess.

Essential Question(s):
e  What provoking questions will foster inquiry, understanding, and transfer of learning?




Lesson Topic- Integration of Assessment within Effective Instruction
Grade Level- Pre-K - 12th
4+ Length of Lesson- 4 hours

Stage 1- Desired Results

Content Standard(s):

Understanding(s):

Student Outcomes:
[ )

Essential Question(s):
[ J







Lesson Topic- Integration of Assessment within Effective Instruction
Grade Level-Pre-K - 12th
4+ Length of Lesson-4hours

Stage 1- Desired Results

Content Standard(s):
Domain | Planning and Preparation
Domain Il Instruction

Understanding(s):

Student Outcomes:

Essential Question(s):
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Lesson Topic- Integration of Assessment within Effective Instruction
Grade Level-Pre-K - 12th
+ Length of Lesson-4 hours

Stage 1- Desired Results
Content Standard(s): NILS, IELDS, Next Gen Science, etc.
Domain | Planning and Preparation

Domain Il Instruction

Understanding(s):

t\ | The student will understand that:

e what formative and summative assessment are
what Understanding by Design is
how to integrate assessment into planning and preparation and instruction
the importance of differentiation of outcomes by student(s)
Possible misunderstandings are:
--that summative and formative assessment is the same
--that the student outcomes are what the student will actually do in the activity
--that the students will all be able to demonstrate the same learning

Student Outcomes:

Essential Question(s):
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Lesson Topic- Integration of Assessment within Effective Instruction
Grade Level-Pre-K - 12th
Length of Lesson-4 hours

Stage 1- Desired Results

Content Standard(s): NILS, IELDS, Next Gen Science, etc.
Domain | Planning and Preparation

Domain lll Instruction

Understanding(s):
The student will understand that:
. what formative and summative assessment are
. what Understanding by Design is
. how to integrate assessment into planning and preparation and instruction
. the importance of differentiation of outcomes by student(s)
. Possible misunderstandings are:
--that summative and formative assessment is the same
--that the student outcomes are what the student will actually do in the activity
--that the students will all be able to demonstrate the same learning

Student Outcomes:
The student will know..
° how to include formative and summative assessments into lesson plans
° how to plan from the standard and the understandings that are targeted
° how to indicate differentiation
The student will be able to...
° write an effective lesson plan that integrates both summative and formative assessment strategies that
assess understandings that are aligned to the standards
use assessment information to refine or adjust planning and instruction (ie: materials, need for reteaching,
etc.), differentiating for individual students.

Essential Question(s):







Lesson Topic- Integration of Assessment within Effective Instruction
Grade Level-Pre-K - 12th
Length of Lesson-4 hours

Stage 1- Desired Results

Content Standard(s): NILS, IELDS, Next Gen Science, etc.
Domain | Planning and Preparation

Domain lll Instruction

Understanding(s):
The student will understand that:
. what formative and summative assessment are
. what Understanding by Design is
. how to integrate assessment into planning and preparation and instruction
. the importance of differentiation of outcomes by student(s)
. Possible misunderstandings are:
--that summative and formative assessment is the same
--that the student outcomes are what the student will actually do in the activity
--that the students will all be able to demonstrate the same learning

Student Outcomes:
The student will know..
° how to include formative and summative assessments into lesson plans
. how to plan from the standard and the understandings that are targeted
. how to indicate differentiation
The student will be able to...
. write an effective lesson plan that integrates both summative and formative assessment strategies that assess understandings that are
aligned to the standards
use assessment information to refine or adjust planning and instruction (ie: materials, need for reteaching, etc.), differentiating for
individual students.

Essential Question(s):
How do | determine when to use formative and summative assessment?
How do | use assessment results to drive instruction (modifications, review, reteaching, moving on to next skill)?
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" Stage 2 -- Assessment Evidence

Performance Tasks:

Through what authentic performance task(s) will students demonstrate
the desired understandings?

Authentic, performance based tasks that have students apply what they
have learned and demonstrate their understanding.

Designed at least at the application level or higher on Bloom’s taxonomy
By what criteria will “performances of understanding” be judged?
Rubrics can be used to guide students in self-assessment of their
performance

Other Evidence:

Includes pre-assessment, formative assessment, and summative
assessment evidence

Through what other evidence (e.g. quizzes, tests, academic prompts,
observations, homework, journals, etc.) will students demonstrate
achievement of the desired results?

Can be individual or group based.

Can include informal methods (such as thumbs up, thumbs down, and
formal assessments, such as quiz, answers to questions on a worksheet,
written reflection, essay)

How will students reflect upon and self-assess their learning?
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¥ 4 e I™ Performance Tasks:

. Determine Standard to base lesson upon/link to
Write plan including desired results, including understandings, essential
questions, and
student objectives
Write a lesson plan including formative assessments
Write a lesson plan including summative assessments
Write a learning plan

”
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! Other Evidence:
Formative: Thumbs up or thumbs down on understanding of
formative and summative assessment, understanding of difference
8 between understandings and student objectives)
d o Self-assessment




uts (bo
,rmatwverand sum )







Learning activities
e Core of your lesson plan
e Includes a listing describing briefly (usually in bullet or numbered

form so easy to follow:
--What the students will do during the class to prepare them for the

outcomes you expect of them
--what the teacher will do to guide the learning
Lead activity (Introduce desired results; ask essential question;

connect with student experience.)

Student-centered learning steps (Detailed sequencing of lesson;
specify formative assessment during practice and summative

assessment in conclusion)
Closure (Revisit understanding/essential questions)

Materials to have ready:
Resources (where | got my ideas):

Notes for teacher:




A T o WALt e L .
| Stage 3--Learning Plan (Guiding questions)

W= help the students know where the unit is going and what is expected? Help the
teacher know where the students are coming from (prior knowledge, interests)?

H= hook all students and hold their interest?

E= equip students, help them experience the key ideas, and explore the issues?
R= provide opportunities to rethink and revise their understandings and work?

E= allow students to evaluate their work and its implications?

T= be tailored (personalized) to the different needs, interests, abilities of learners
O= be organized to maximize initial and sustained engagement as well as effective
learning







What happened during my lesson (what did the students and | say and do?) How
effective was my lesson design and teaching?

What evidence can | show about my student’s learning (e.g., student work)? How
effective was my assessment plan for getting information about my students’
learning?

How did | do in meeting my desired results for this lesson? What are my next steps
to improve student learning?

--What did | learn?

--How will | improve my lesson next time?
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